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MYJIBTUMEIHHE MTO€AHAHHS JIITepaTypu, My3UKH Ta 00-
Pa30TBOPYOTO MHUCTELTBA, 10 JO3BOJISE YPi3HOMAaHITHH-
TH Ta TMOCHWJINTHU Bi3yaJIbHI BIaCTHBOCTI 300pakyBaHHUX
HOPTPETHHUX XapaKTEpPUCTHK. SIKIIO B My3HLi Ta oOpa-
30TBOPYOMY MUCTEILTBI iCHYBaHHS LHOTO XXaHPY Ipen-
CTaBIICHO JOCHUTH MIMPOKO, TO B JTITEpaTypi I mpobieMa-
THKa IOTpe0ye OKPEMOTro IPYHTOBHOTO JIOCIII/PKEHHS, HE
00MeXeHOro paMKamu JaHoi poboru. Posmsin Bukopu-
CTaHHS €JIEMEHTIB MUCTEI[LKOTO CHHTE3Y B IIPEICTaBIIE-
HOMY JIOCIIJDKEHHI penpe3eHToBaHO TBopamu 1. Mup-
Horo, M. Kortobuncrskoro ta I1. TuunHu — yKpaiHCBKHX
nucbMeHHUKIB KiHns XIX — mouarky XX cromits. [Ipo-
T€ MePEOCMHUCIICHHS TEKCTY IHIINX JITepaTypHHUX Hepio-
JIB B aCMEKTi MIXKTady3eBUX 3B’SA3KiB Pi3HUX MHUCTEIITB,
30KpeMa JIiTepaTypHOTro, My3U4HOT0 Ta 00pa3oTBOPUOrO,
€ CyJacCHHUM 1 HEOOXiTHIM.

Moaanpuri Hammi A0CIMKEHHA TUTAHYEMO CTIPSAMY-
BaTU Ha PO3MVIA KaHPy MY3UYHOTO IOPTpETa B YKpaiH-
CBKiHt nmiTeparypi XX CTONITTS.
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APPLYING CLIL METHOD
TO TEACHING MARITIME ENGLISH

Maritime industry has a multinational and multicul-
tural fleet which works worldwide. Thus, there is a need
in clear interaction among seafarers as a great number
of accidents at sea occur due to communication failures.
To prevent these accidents maritime educational insti-
tutions are constantly searching for effective methods
of teaching and learning Maritime English. It has been
mentioned in the article that the content and language
integrated learning (CLIL) corresponds to nowadays de-
mand when Maritime English has to be taught in short

98

period and reflects cadets’ professional sphere. The au-
thor of the article studies the features of CLIL, describes
content and practical teaching experience that could be
used when studying a foreign language. The article re-
flects practical examples of teaching activities for imple-
menting CLIL in the educational process, that is a series
of lessons on the theme «Anchoring» developed on the
basis of CLIL approach that could help teachers to plan
and implement professional content in Maritime English
communicative teaching. In each lesson foreign language
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professional communication and professional activities
are integrated in educational process. Each lesson is
build according to the CLIL approach, principle of struc-
tural integrity and incudes logically joint parts. Much at-
tention in the article is paid to the description of different
activities that may be applied to the CLIL lessons and
may help cadets to master successfully the knowledge
from professionally-oriented subjects and Maritime En-
glish communicative skills, increase their curiosity and
motivation. Among the activities described in the article
are warm-up activities, activities for developing reading,
listening, viewing, speaking and writing skills, role play-
ing activities and simulation of professional situations.
Particular attention is paid to the learning and practic-
ing Standard Marine Communication Phrases that relate
to either external or onboard communication topics; and
case study that makes cadets apply their knowledge and
skills for analyzing real situation in the form of educa-
tional and vocational case.

Key words: content and language integrated learn-
ing, communicative approach, Maritime English, mari-
time institution, professional content

Cmammio npucesueHo npobnemi ni020mosKu Maii-
OYMHIX MOPSIKIE 00 eqheKmueHOi KOMYHIKayil y Mynomu-
HayionanvHomy ekinadci. /[06edeHo, wo ybomy 3HAUHOI
MIPOIO CRPUSIE NPEOMEMHO-MOBHE IHMeSPOBAHE HABYAHHS
(CLIL), sixe peanizyemucsi Ha 3aHAMMSX i3 MOPCbKOI aHe-
JUCHKOT MOBU Ma nepedycim Cnpsamosane Ha me, woo Ha-
8uamu KypCcanmie MOpPCoKili aHeNItCLKIN MOBI 3a KOpOm-
Kuil nepioo uacy, 3acmocogyrody nPo@eciiHuil KOHMeKCm.
Ocobusy yeacy 36epHeHo Ha ONUC PI3HUX 6U0I8 OiAIbHO-
cmi, AKi MOJCHA 3acmocysamu 00 3aHAMb 3 eleMeHmMAMU
CLIL, adoice came 80HU OONOMONCYMb KYPCAHMAM YCIilU-
HO 3aceoimu 3HAHHA 3 NPOGPECiiHO-OPIEHMOBAHUX NPeO-

Memis, YOOCKOHAIUMU KOMYHIKAMUGHI HABUUKU MOPCbKOL

aH2NItCHKOI MOBU, NIOSUWUMUY IXHIO 3aYIKAGLEHICIb Ma
MOMUBYBAMUMYMb 00 GUGHEHHSI MOBU Y MAUOYIMHbOM).
Cxapakmepu308anHo 0CHOBHI 6UOU OIAILHOCTI: MOGIEH-
HEBA POIMUHKA, 3A60AHHS 3 PO3GUMKY HABUYOK YUMAH-
HA, CIYXAHHA, nepenady, 2080PIHHA Ma NUCLMA, POTbOSI
iepu ma MOOeN8aHHS PedalbHUX NpogecitiHux cumya-
yitl, 8IONPAYO8AHHs CMAHOAPMHUX (pa3z 05t CRIIKYEAH-
us na mopi (SMCP); xetic-cmadi mowo.

Knruosi cnosa: npeomemrno-mosHe inmecposane
HABUAHHS, KOMYHIKAMUSHUU NIOXI0, MOPCLKA AHININICLKA
MO8a, MOPCOLKULL 3aKAA0 0CEIMU, NPOGeCilinull 3Micim.

Cmambs nocesiwyena npobieme noo2omogku 0yoyuux
MOPSIKO8 K I(PHeKmMuUEHOU KOMMYHUKAYUU 8 MYTbINUHAYU-
OHALHOM dKUNAICe. JJOKA3ano, Ymo 3momy 6 3Hauumeo-
HOU Mepe cnocobcmeyem npeoMenmHo-sA3bIK08oe UHmMe-
epuposannoe ooyuenue (CLIL), komopoe peanusyemcs Ha
3AHAMUSIX RO MOPCKOMY AH2TIUTICKOMY SI3bIKY U HANPAGILEHO
Ha mo, 4mobbl 06yUams KYPCAHMO8 MOPCKOMY AH2IUUCKO-
My S36IKY 30 KOPOMKULL NEPUOO 8PEMEHU, NPUMEHSIsL NpU
amom npogeccuonanvhwiil konmexcem. Ocoboe eHuMAHUe
06pawyeHo Ha ONUCAHUE PAZTUYHBIX U008 OesIMETbHOCMU,
KOMOPble MONCHO NPUMEHUMb K 3AHSINUIM C dLEeMEHMAMU
CLIL, 6e0b uMeHHO OHU NOMO2YM KYPCAHMAM YCHEUHO
VC6OUmb 3HAHUSL NO NPOGHECCUOHANHO-OPUESHMUPOBAH-
HbIM NPEOMEMam, YCOBEPULEHCIBOBATb KOMMYHUKAMUG-
Hble HABBIKU MOPCKO20 AHRIULCKO20 SI3bIKA, NOGLICUMb
UX 3aUHMEPECOBAHHOCHIb, OYOYIM MOMUBUPOSAMb K U3Y-
uenuto s3vika 6 6yoyuem. Oxapakxmepuso8anvl OCHOGHbLLE
8UObI OeAMENbHOCMU. pedesds PA3MUHKA, 3a0aHUs no
PA36UMUI0 HABBLIKOG YMEHUsl, CIYWAHUS, NpOCMOmpd,
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2080peHUsL U NUCOMA, PONEBble USPbl U MOOETUPOBAHUE
PeAnbHbIX NPOPDECCUOHANbHBIX CUNYayuil, ompabomia
cmanoapmuuvix ¢pas ona obwenuss nHa mope (SMCP)
Ketic-cmaou u momy nooooHoe.

Kniouesvie cnosa: npeomemno-a3ulko6oe uHmezpu-
posanHoe 00yueHue, KOMMYHUKAMUBHBIL NOOX00, MOp-
CKOU QHeMUUCKULL SI3bIK, MOPCKOe YuebHoe 3agedeHue,
npogheccuonanvroe cooepaicamiie.

Problem statement. An important part of seafarers’
professional training is the study of Maritime English
(English language spoken at sea), in particular, develop-
ment and improving communicative skills required for
professional communication with multinational crew on
board and in ports. One of the most advanced teaching
methodology in higher maritime educational institutions
is Content and Language Integrated learning (CLIL).
It allows to integrate professional knowledge, gained
at professionally-oriented subjects, in the structure and
content of the discipline «Specialized Maritime English»
(and vice versa), use professional English terminology in
teaching professional subjects.

Recent research and publications. The problem
connected with Content and Language Integrated learning
has been deeply studied by D. Marsh, M. Allen, D. Gred-
dol, L. Collins and many others. Some researchers have
examined the possibility of implementation CLIL meth-
ods at the English lessons in higher maritime educational
institutions (Yu. Barzii, Yu. Grishko), rationality of using
CLIL by students of marine specialties (I. Krasnovska),
future ship engineers and electricians teaching by means
of CLIL (U. Liashenko). But all these articles mostly
present theoretical grounds of CLIL method and only mi-
nor elements of practical examples are reflected in them.

The purpose of the article. In our paper we try to
demonstrate a series of lessons on the theme «Anchor-
ing» developed on the basis of CLIL approach. It will
help teachers to plan and implement professional content
in Maritime English communicative teaching.

Presentation of the main material. CLIL is the
teaching of subjects to cadets through the use of a target
language that is a language different from their mother
tongue. By immersing cadets in the language, our wards
will not only learn about things like math, science and
literature, they will also pick up English [4].

By teaching CLIL lessons teacher gives cadets the
opportunity to acquire and activate cross-disciplinary
skills by using a language different from their own. As we
use CLIL, we should keep in mind that the CLIL method
isn’t about having cadets learn about the language, it’s
about having them use the language, accumulate as many
vocabulary words related to the subject matter as possi-
ble, expand their visions and promote curiosity [1, p. 2].

The module «Anchoring» provides professional ma-
terials for developing and improving English language
communicative skills required from cadets of navigation
department for their work on board ships. According to
the curriculum of «Specialized Maritime English» the
module is designed for 30 studying hours.

At the beginning of the module «Anchoringy is the
essential competency that cadets must acquire: to ex-
change information on anchoring procedure, anchoring
equipment, safety measures, commands, Standard Ma-
rine Communication Phrases (SMCP).

In the module «Anchoringy cadets can find and learn
the necessary factual, lexical and grammar materials on
the theme, which are divided into 3 topics.
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Topic «What do you know about anchoring equip-
ment?» is the first in the logical sequence as it gives stu-
dents opportunity to familiarize with anchor parts, types
of anchors according to their holding power, anchor chain
marking, anchoring equipment parts, maintenance of
windlass and anchoring equipment, stages of how to bring
a ship to anchor. Topic «How to prepare for anchorage?»
develops students’ skills to explain chart symbols of an-
chorages and holding grounds, interpret information from
Nautical publications, differentiate ship anchoring meth-
ods and explain how to choose a proper one, and work with
Pre-Arrival checklist «Anchoring Plany». Topic «Safe An-
choring Practice» is aimed at developing students’ abilities
to determine safety measures to be taken during anchoring
operation, summarize watch keeping duties at anchorage,
report anchor position and chain stay, describe the proce-
dure of heaving up anchor, understand and respond cor-
rectly to the commands and SMCP for anchoring.

The module’s topics are divided into 15 lessons.

Topic 1 «What do you know about anchoring equip-
ment?» includes 6 lessons: 1) Fundamentals of anchor
work 2) How to bring a ship to anchor? 3) Anchor con-
struction 4) Anchoring equipment layout 5) Maintenance
of windlass and anchoring equipment 6) Case Study.

Topic 2 «How to prepare for anchorage?» consists
of 4 lessons: 1) What are the factors determining anchor
planning? 2) Evaluation of depth and bottom conditions
3) Nautical publications for anchorage 4) What anchor-
ing method to use?

Topic 3 «Safe Anchoring Practice» encompasses
5 lessons: 1) What safety measures shall be taken during
anchoring? 2) How shall anchor watch be kept? 3) How
to report in anchoring? 4) How to heave up anchor?
5) Use of SMCP for Anchoring.

In each lesson foreign language professional com-
munication and professional activities are integrated in
educational process. Each lesson is build according to the
CLIL approach, principle of structural integrity and incu-
des logically joint parts:

1) Starter. Its purpose is to grab the cadets’ attention
at the very start of the lesson, to engage them emotional-
ly in the material, to activate their knowledge and logical
thinking, as it often contains tasks in which cadets have to
bring their own point of view to a particular situation or
event. Making connections with prior learning and sharing
objectives and outcomes are parts of a good starter.

2) Reading, which is divided into a sequence of stag-
es: a) Pre-reading stage, its aim is to engage the learn-
ers’ interest in the topic, elicit their prior knowledge or
thoughts on some situation and introduce them to the
context of the reading text. A good pre-reading task will
motivate the cadets and create an expectation of what
they will read. b) While-reading stage, it is the stage to
support cadets’ comprehension; they check the vocab-
ulary and look for clues in the text to obtain the main
idea. The idea is for cadets to search for important factual
information in the texts taken from professional litera-
ture, ship’s documentation, international conventions and
codes. In addition cadets should make use of visual tools
such as graphic organizer and concept maps to assist in
comprehension complex professional texts. ¢) Post-read-
ing stage helps cadets to understand texts further, through
critically analyzing what they have read, and reproduce
received information in communicative situations.

3) Vocabulary/Grammar. Cadets learn grammar in
context based on the topics they study and through constant
exposure to the language. Revise and recycle grammar
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periodically to let cadets observe the language. This allows
them to pick up grammar, syntax and conjugation naturally
so that they can use it throughout class sessions. When in-
troducing grammar, we include charts, documents and pic-
tures that demonstrate a use of the rule prominently [1, p. 3].
This helps to develop cadets’ skills to use technical lexical
items in dialogues and monologues; use maritime termi-
nology in presentations, briefings, role plays etc.

4) Speaking or Writing is a final part of each lesson.
The focus of this stage is using the language as fluently
and naturally as possible, as cadets would do outside of
the classroom. For this purpose productive communica-
tive activities are used, these creative tasks improve ca-
dets’ communicative skills in professional situations.

For example:

Task 1. In groups, conduct a safety briefing before
dropping the anchor using the plan: 1) hazards; 2) prepar-
ing workplace; 3) PPE; 4) safety measures.

Task 2. In groups, design a poster on crewmembers’
responsibilities before anchorage, at anchorage and when
leaving the anchorage. Group A — Master; Group B — Of-
ficer on Watch; Group C — Chief Officer at forecastle;
Group D — Deckhands.

5) At each lesson it is advisable to spend regular
time revising Standard Marine Communication Phrases
(SMCP) that relate to either external or onboard com-
munication topics. The module provides activities for
learning and practicing speaking SMCP, which teacher
can integrate in the lessons according to the needs of ca-
dets (For example: Role-play the dialogue. Your ship is
anchoring. You give your crew commands for approach-
ing the anchorage and for going at anchor. Crew responds
using SMCP).

6) Word list contains the most important, frequent
and commonly misspelled lexical items of each topic
and defines active vocabulary which cadets must acquire
while learning the topic.

Basic resources of authentic materials for module
development were:

- Marine accident investigation sites: https:/www.
swedishclub.com/academy;

https://www.marineinsight.com;  http://www.imo.
org/en/OurWork/MSAS/Casualties/Pages/Default.aspx;

- official IMO publications: COLREG, SMCP;

- samples of ship documents (Checklist of Inspec-
tion and Maintenance for Windlass, Pre-Arrival Cheklist
«B» Anchoring Plan);

- Bridge Procedures Guide 5" edition;

- Nautical publication ‘Symbols and Abbreviations
used on Admiralty Charts’

- Guidance for masters on keeping a safe anchor watch;

- Anchoring Guidelines: A Risk-Based Approach, 2019;

- Anchoring Practice By: Capt. Jerzy T. Idzikowski
BSc, Master Mariner;

- 21st century seamanship.

The learning materials include professionally-orient-
ed texts, audio and written dialogs, actual and controver-
sial statements on specialty. A teacher should pay consid-
erable attention to the work with texts (skim reading to get
the general idea; scan reading to look for a specific aspect
within the text; intensive reading for detailed understand-
ing; extensive reading to practice dealing with long texts
[2, p. 230], understanding, comparative analysis, looking
for particular pieces of information within the text).

Developing listening comprehension is very import-
ant for seafarers (listening for gist means understand-
ing the general meaning; listening for specific informa-
tion helps students to focus on the details of the text.



This type of practice is necessary for accurate under-
standing of maritime communications, such as VHF ra-
dio communications. The information gathered from a
listening task can provide a focus for language work or
lead to more productive skills work: summarizing and
reproducing the content of the listening text in dialogue.

Watching educational videos (SeaGull, VideoTel)
enables cadets to visualize professional situations, con-
nected with a topic being studied, distinguishing key
stages in executing some process, e.g. how to anchor a
ship, how to heave up anchor. Many of the principles of
teaching reading also apply to teaching viewing: students
need a reason for viewing that should reflect the type and
purpose of the video; different types of tasks should be
used at different stages of viewing.

Role playing and simulation of some situations,
which are possible in students’ future job, help them to
develop creative strategies, improve professional skills,
encourage the use of critical thinking, develop commu-
nicative skills through the use of English language (For
example: Role play the conversation between the bridge
and the forward station in one of the following situations:
1. The starboard anchor chain is leading round the bow
over the bulb. 2. The anchor is dragging).

There are always cadets with the different levels of
ability in every class so the teacher should be prepared to
make arrangements that cater for all needs. Weaker ca-
dets need more controlled and semi-controlled practice
activities, while with stronger cadets it’s possible to skip
some of them. From time to time, cadets should work in
mixed ability groups as this reflects ‘real life’ working
conditions and gives less able cadets the opportunity to
learn from the stronger members of the group [2, p. 192].

There are a lot of tasks for developing reading skills
in the module as all important new information is given
in the texts, most of which are the fragments of official
IMO publications, samples of ship documents, anchoring
guidelines and cases about real accidents at sea. Among
the tasks for reading there are:

- Read the text and highlight the answers to the ques-
tions above.

- Read the description of anchoring equipment and
label its parts in the picture below.

- Read the text and complete the checklist.

- Read the text and complete the Venn diagram below.

- Read the text and describe the scheme.

- Read the case and complete your part of the table etc.

The tasks for practicing new lexical and grammar
material are presented in the form of controlled and
semi-controlled activities, so first cadets have to master
lexical items and grammar, do the tasks with only one
correct answer and after that compulsory semi-controlled
exercises to give extra practice once cadets have mas-
tered the form, requiring them to use the new language
within a wider context. For example:

- Match the adjectives in A with the nouns in B. How
many combinations can you think of? Compare with a
partner. (Controlled activity, as it implies only one cor-
rect variant of matching adjectives with nouns). Discuss
the examples of adverse weather, excessive, load, cor-
rective and preventive actions. Make lists. Compare with
other pairs. (Semi-controlled activity, as cadets can give
their own examples, agree or disagree with other partici-
pants of communication).

Authentic communication tasks aimed at developing
productive skills of speaking and writing are suggested in
the module. They are used for spontaneous communica-
tion when learning situation is transformed into real life
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which contributes to generation of implicit knowledge.
The examples of tasks are the following:

- Simulation: Student A is a newly arrived Cadet.
Ask your crewmate about everything you need to know
about anchoring equipment. Student B is a Bosun. Tell
the cadet main information about anchoring equipment
and its maintenance.

- Interview your partner on his/her knowledge of
watchkeeping duties at anchorage.

- Discuss what information OOW should report
to Master and the circumstances for calling the Master
during an anchor watch.

- Read the report and simulate a possible on-board
communication during the event.

Case study in the form of Maritime accident report
is a special part of the module designed to provide reach
opportunities for learning and for discussing real situations
at sea, thus enabling cadets to further develop their com-
municative skills and professional knowledge [3, p. 4].
This part is practically oriented and its aim is to make ca-
dets apply their knowledge and skills gained while work-
ing with previous parts for analyzing real situation in the
form of educational and vocational case. The case “Pasha
Bulker — Master didn’t understand anchoring” is support-
ed by a number of communicative and competency based
tasks directed to the main objective: to determine factors
that directly contributed to the grounding and develop
preventive measures. In the effort to find solutions and
reach decisions through discussion, cadets have to sort
out factual data, apply analytical tools, articulate issues,
reflect on their relevant experience, and draw conclusions
they can carry forward to new situations. In the process,
they acquire substantive knowledge, develop analytic
and collaborative skills, and gain in self-confidence and
attention to details [5, p. 17].

To work with the case the following tasks are used:

- Recognizing symptoms - critical understanding of
facts (complete the chain of misdoings);

- Identifying goals (make assumptions)

- Develop an action plan.

Conclusion. CLIL lessons suppose higher require-
ments to English language teachers, but cadets stress that
these lessons are often more gripping then the lessons
of other subjects, because English teachers use different
forms of presenting material, managing work, focusing on
cadets’ independent and creative work. Due consideration
should be given to the content selection, sequence of the
topics and development of activities for understanding and
acquisition of indispensable professional knowledge in
coherence with linguistic competence and communicative
tasks for oral and written interaction in English.

It should be noted that Module «Anchoring» suc-
cessfully integrates professional disciplines and topics,
language and communication aspects. The proposed in
the article scheme allows to consolidate cadets’ theo-
retical knowledge on vocational subjects by means of
English language, to learn professional vocabulary in
professionally oriented situations according to interna-
tional standards, to teach speaking and simulate real-life
oral communication, to develop and improve all kinds
of language skills, which are indispensable for achiev-
ing effective interaction on professional topics with the
members of multinational crews. In the future it is advis-
able to establish a database of lessons on different topics
developed on the basis of CLIL approach that could help
teachers to plan and implement professional content in
Maritime English communicative teaching.

101



HOBA MNEJAMOM4YHA IYMKA. 2020. Ne 2 (102)

REFERENCES

1. Barzii Yu. Implementation CLIL methods at the
English lessons in higher maritime educational institu-
tions / Yu. Barzii, Yu. Grishko // Young Scientist. — Issue
7.2(71.2).-2019.-P. 14.

2. IMO Model Course 3.17. Maritime English. —
London: IMO Publishing, 2015.

3. Lucky Voyage: course book / [K. Boiko, V. Ku-
dryavtseva, L. Lipshyts etc.]. — Kherson : STAR, 2020. —
316 p.

VK 811.111:378
DOI: 10.37026/2520-6427-2020-102-2-102-106

4. Montel E. The CLIL Method of Teaching: 4 Ways
to Implement This Method in Class. URL: https://www.
fluentu.com/blog/educator/clil-method-of-teaching/
(date of appeal: 10 March 2020).

5. Smelikova V. B. The use of the case-technologies
in teaching Maritime English in a competency-based ap-
proach. Science and Education a New Dimension. Peda-
gogy and Psychology. — Budapest, 2015. —III (33). — Is-
sue 66. —P. 16—19.

Jlama naoxooocenns 0o pedaxyii: 23.03.2020 p.

Map’ssna COKOJI,

OOKMOp neoazociuHux HayK,

npogecop kagedpu pomano-eepmancvroi ginonozii
Teproninbcvbko20 HAYIOHATLHO20

neodazoziuno2o yHigepcumeny

imeni Bonooumupa I'namioka

Oasra HAPHUK,

O0OKMOp neoazociuHux HayKx,

npogecop kaghedpu iHo3eMHUX MO8

ma iHGpopMayiliHO-KOMYHIKAYILIHUX MEeXHON02Tl
TepHoninbcbko20 HAYIOHATLHO20

EKOHOMIYHO20 YHIgepcumemy

Hapia I'YIIKA-MAKOI'IH,

KaHouoam nedazoivHux Hayx,

Odoyenm kagheOpu iHO3EMHUX MO8

ma iHGOPMAYIIHO-KOMYHIKAYITIHUX MEXHON02TU
Teproninbcvko2o HAYIOHATLHO20
EKOHOMIYHO020 YHIeepcumemy

E®EKTUBHICTb METOY «®IITEOYH»
Y NIPOILIECI HABYAHHSI
AHIJIINCBKOI MOBH

Y cmammi cxapakmepusosano memoo «piwboyny,
OCHOBHE 3a80aHM S SIKO20 — PO36UBAMU 8 3000)8aHi6 0Cimi
nio uac pobomu 6 epynax abo napax HAeU4KU KpUmuiHo20
MUcneHHss ma pobomu 3 iHopmayicro, 6MiHHA cmagumu i
D036 A3y6amu npoonemu; 00NOMo2mu y 6CMaHo6l1eHHi 63a-

EMO38 A3KY MIJC NPUYUHAMU MA HACTIOKAMU THUOMOBHOT

KoMNemeHmuocmi, 30iliCHeHHi 0OIPYHMOBAHO20 BUOODY.
Jlogedero epekmugHicms GUKOPUCIIAHHS OGHO20 MEMOOY
HA NPAKMUYHUX 3AHAMMAX 3 AHTTICOKOT MOBU.

Knrouoei cnosa: memoo «giwboyny, poboma 6 na-
pax, poboma 8 epynax, NPUYUHHO-HACAIOKOGI 36 A3KU,
ananiz ingpopmayii.

B cmamve oxapaxmepuzoean memoo «puiboymy,
OCHOBHA5L 3A0a4a KOMOPO2O — PA36UBAN 8 COUCKameiell
o0pasosanus npu pabome 8 2pynnax uiu NApax HAGLIKU
KpUMu4eckoe0 MululleHus 1 pabomsl ¢ ungopmayuel,
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VMeHUe cmagumb u peuams npobiemsl; HOMOYb 8 YCIMa-
HOGEHUU 83AUMOCEA3U MeHCOY NPUYUHAMU U NOCTIe0-
CMBUAMU UHOAZLIYHOU KOMNEMEeHMHOCMIL, OCYiecmae-
HUU 060CHOBaHHO20 8blbOpa. [lokazana s¢pexmuernocmo
UCNONb306AHUA OAHHO20 MEMOOA HA NPAKMUYECKUX 3a-
HAMUAX NO AHSTULICKOMY A3bIKY.

Knrouesvie cnosa: memoo «guuiboyn», paboma 6
napax, paboma 6 2pynnax, NPUYUHHO-CIIEOCMEEHHbIE
C6A3U, aHATU3 UHPOPMAYUU.

Modern educational trends require that classes in
higher education institutions should be distinguished
by a practical orientation and the student does not act
passively in classes, but is an active participant in the
educational process. The article focuses on the basic im-
portance and objectives of the «fishboney method, which
enables organizing work in groups or in pairs, to help
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